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A SUMMARY OF THE EVALUATION
FOR THE BILINGUAL ArAnew AND CAREER

ORIENTATION PROGRAM
GEORGE1WASHINATON HIGH SCHOOL

.p. 1981-1982

This program, in its first,year of a two-year funding cycle,
offerdd bilingual instruction and supportive services with a career
orientation focus to 81) Hispanic limited English proficient student4
in grades nine through eleven. PrOgram students were all Hispanic and
spoke Sbanish at home.. A vast majority of the students were horn out-
side the United States: approximately B1 percent.were horn in the
Dominican Republic. The,students varied in proficiency in Encilish.-

, ability in their native language; and overall academic preparedness.

The major goal of the program Was to expedite. the 'acquisition
of the English-language skills necessary for.full mainstreaming within
an average period of three yeaft. A gradual transitiobinto the main-4"
stream was accomplished by plaCing students in content-area courses in .

their native language and some E.S.L. classes during the-flrst twoleart.
- In the third year, students attended sUbjict-area courses taught,W4th an

E.S.L. approach geared to their level of English proficiency and by the
fourth year, were expected to function effectively in all-English classes
in the subject areas.

Title VII funds supported administrative and support services
staff. The instructional component was supported primarily ny Title I,
mdth additional funding from; hapter 720 and tax-levy. Curriculum
material, adapted from the city school system curricula were used in
addit4to4inmercially-developed curricula and materials. A lesson-
Planning guide to inditode "career infusion" in the teaching of suhject
areas was being prepired. Supportive services t6 program students con:-
sisted of academic and personal gbidance, home visits, telephone contacts,
and outside referrals. Staff development activities included an initial
orientation meeting, regularly scheduled department and faculty meetings,
and training sessions on career alreness. Parents of program students
participated in a parent-student-Wvisory committee, a variety of schoo1 l-4
wide and program activities, and through the initiation of meetings
with the school principal:

Students werealsessed in'English-lariguage.development Criterion
Referenced Englisil Syntax Test; growth in tho mastery of Spanish (riter..-7,r
american Series, Prueha de Lectura); High School Equivalency Examinations
in Spanish reading, writing, an& mathematics; social stuNies, science,
and mathematics (teacher-made.tests); and attenOnce (school and program
records). Quantitative analyis of student achieVement indicates that:

.0



- -On the average, students mastered more than one ohjective per
month of instruction. at, measured hy the CREST, and succeeded
in achieving the criegrion set as the program ohJective.

....In native-language readinA ahil)ity, students Jip general.shfted
small gains on the Prueba de Lettura; however,;this improve-
ment was neither statistically nor educationally-signfficant
and the criterion set as the program ohjective was not met.

- -Overall, students who took the High School Equivalency Tests
in Spanish reading, writing, and mathematics met the criterion
of a 65 percent passing rate set as the program ohjectfve in

both the fall.and spring.

- -In general, students who took teacher-made examinations in
mathematics, science, and social studies courses taught hi-
lingually received overall pAssing rates which ranged from
56.5 percent in social studies in the fall to AR.3 oercent
in science in the spring. In all of the content areas, there
appeared tO he a positive relation hetween grade and student
performance: the higher the grade, the higher the Percent passing.

--Overall, q6 percent of the,stódents enrolled in mainstream
content-area courses taught in English and who received services
from the program, passed teacher-made examinations in those
areas.

.

- -The average attendance rate of program students surpassed
that of the school hy 21.7 percentage points.

The following recommendations were aimed at improving the over-
all effectiveness, of the program:

--Establishment of a collahorative process involving adminis-
trators, teachers, and technical assistants to systematically
review, revise, and plan the articulation between E.S.L. and
.bilingual instruction in content areas;

- -Assessment of teacher training needs in the areasItf hilinqualism
and culture in education followed hy in-service training
workshops and college courte attendance related to identified
needs;

- -Planning and implementation of a bilingual instructional and
staff development Program to include teacher ohservatinn,
*need identification, and ohserver feedback;

--Acquisition and/or adaptation of curricula and materials to
further develop the career education component.
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I

GEORGE WASHINGTON HIGH SCHOOL
BILINGUA

L

ACADEMIC AND CAREER ORIENTATION PROGRAM

Location: 549 Audu6on Avenue
New York, New York 10040

Year of Operation: 1981-82, first of two-year funding cycle

Target Language: Spanish

NuTber of Participants: 250 students in grades nine to eleven

Principal: 41, Mr. Samuel Kostman

Project Director: Mr. Jose Fraqa

INTRODUCTION

The Bilingual Acaddmieand Career Orientation Program (BACOP) was

funded for fiscal year 1981-82 as a new grant under the provisions of the

Elementary 'a40i Secondary Education Act (E.S.E.A.) Title VII and Chapter 720

of the New York Staa laws. This funding period completes the first of a

two-year Tit e VII funding cycle. BACOP is a basic bilingual secondary

\

education pro ram with a career orientation focus. Operating as part of

George Washing an High School's foreign language derfartment, it of)(f red

bilingual instr ctional and supportive strvices to 250 Hispanic limited

English proficie (LEP) students, grades nine through eleven. Program

participants recei ed tax-levy bilingual services along with other Spanish-

dominant bilingual s udents -- those eligible for bilingual services on

the basis of scores on the Language Assessment Battery (LAB) and parental

consent, who receive only tax-levy services. For the purposes of this



report, "program students" will refer to the,250 students selected for

the BAC5 progr:am.

The project staff engaged in siaff'development activities pri-

martly by attending college or univers'ity courses for further professional

development. Parents were involved in the program by means of a parents'

advisory council, sociocultural activities, and direct contact with the

program's family assistant. New York City Board of gducation, andcommercially-

and project-developed curricula were adopted for instruction in English ant

Spanish.,

The purposes of this report are: to descrihe the project's

context, components, participants, and activities; to report student

achievement and attendance ata; to analyze and interpret program and
A

student data;.anorto make re ommendations for possible improvement.

se,

41W

9'
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F. L

.4,, CONTEXT

COMMUNITY SETTING

George Washington High School ls located on Manhattan's upper

west side, some twenty blocks north of the George Washington Bridge, in the

midst of 'apartment auSes and small businesses. Two residential projects,

the Dyckman HOuses #d the George Washington Houses, are in the area.

Family-ownedibops discount store's, fast-food restaurants, supermarlets,

and banks serve the community.

TIe area's population is approximately 75 percent Hispanic;.immigrants,

from the Dominican Relmblic predomiriate. Twenty-three percent are black

AAerican. The remaining two Percent, designated "other," include a number

of Haitians. Spanish is the language usedethroughout the community by

Hispanics for mott purposes. Despite ethnolinguistic differedces, no, major

problems resulted from ethnic/racial conflict in recent years.

The area is decidedly poor: many families qualify foi' public

Asistance; many live irrsub-standard housing. A large number of the neighbor-

hood's students are eligible for free school lunches, and many work part-
.

time to help support their households,

The population is' highly mobile. Newly-arrived immigrants mOVe

intWthe area as their more settled neighbors move out to seek better living

dca.

conditions. The area is said to be unsafe as robberies, muggings, and other

crimes, particularly those related to drugs, are on the rise. During the

past school year program students were assaulted and robbed during school

entry hours. Unemployment and the high incidence of teenagp pregnancies

-3-
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are factors whtch affect the community', but'crime and drug traffic seem to

be the fattors which, most directly affect Aulents attendance And drop-

out rates.

The coMmunity'and surrounding neighhorhoods have a ritimber of educa-

tional resources including-several colleges.and universities -- Roricua and

City Colleges, Vis1li,.4and Columbia Universitie§, and the Manhattan/Con-

servatpry of'Musice: It also has ibrarie§4'Museums, hospitals, parks, and

recreational facilities. 'The Wohsngton Heights 'Chamber of ComM

and the 1pCal merchants offer some-employmentopportunities. Tran

banks,

orta-

tion iS easily available, and:buses and subways stop near the:school'.

Many students'Walk to And from sCnool, however, sincAhe cost of.trans-

.

Oortation,for students.has increased in_thecitY.-

SCHOOL SETTING

The school is housed in a five-story building construCted in the

r-
,

1920's. Its ornate style and.winding-central stikircase give the building

'a stately appearance. In general, the.school and 'its facilities -- which
,

.inclee an all-weathe'r.track, an Atroturf field, and tennis and pndball

cc:puns --. have been well maintained.-

.George Washington is .a Title 1.4.S.E.A. eligihle high school with
(-

a toial _student enrollmehtof 3,100 students. 'Of these 2,164 or 70 percent
e.

are eligible for free lunthes. Table 1.presents the number of students by

home languages, percentage of total enrollment, andpercentage LEP.

V
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TABLE 1

Home Language ofe,epents in the School

,Language No. of % Total Enrollment

Spanith

_Students

1,950 63

French/
Haitian Creole 25

Urdu 8

----(

English 1,117 3

LEP/r

50

s6

50

The bpingual program the largest in the school, occupies a cramped

office on the fourth floor. 'During 1981-82, the project wos allocated the
,

office space of the,department of foreign languages in addition to the space

it has always occupitd. This allocation was due to the temporary absence

-

of the department chairperson, and the bilingual project director's'assignment

as acting chairperson. Additional -space recommendattons were made in past

bilingual program evaluations, and thtproject director requested more space

during4he prograM's first year of operation. Bilingual classes are dispersed

throughout the building according tO areas designated to each subject der

---

partmgitT There is a resource center'in a large classroom which program

stbdents and teachers use as a library. It is equiPPed/With dictionaries,

encyclopedias, other reference materials, and-varted types of publicatiobs

in English and Spanijh. The resource specialist arid a teacher aide are

A
available in this'room for assistance.



II. PARTICIPANTS

,STUOENT CHARACTERISTICS'

Program students live within two:miles of the school in the .

2,./

community described above. There are more male than female students in

the whole prograM and in each,grade. Table 2 presents the number *of

students by sex and grade.

TABLE 2

Number and Percentages of Students by Sex and Grade

Grade Male
N

Percent
of

Grade
Female
N

.Percent

of 1

Gra6

.

Total
N

Column Total:
Percent '

of All Students

32 ----\ 62.7 19 370 , ' 51 - 21,6

10 59 49.6 6Q , 50.4 . 119 50.4

11 39 59.1 27 40.9 66 28.0' :.

TOTAL 130 55.1 106 .

,

14.9 236 100'

.There is a higher percentage of male than female students in the
program. Male and female students are, almost equally Tributed
in grade 10 only.

&Half of the program students are in grade

-6-



Program students are all Hispanic, and an overwhelwing alarity

were born outside the continental United States.. Their home language'fs

ApProximately R1 percent of the.students weiv born.in the -

.5- .

Dominican Republic. Of these', apProximatelyhelf ere from rural areas

and had little, if any, access to formal schooling in thetrcountry. Re-

centimmigrants from rural areas rePortedly maintain ctos femily

ties, and are more likely than students Who Wive lived the United

States for extended periods of time 'to live with both Parents. ,Cther

7,

participants'are fram Puerto Rico, Cuba, Central or South American countries,

or were born in the United States. The ethnic composition of the program

reflecti the proportiqns ih the community, where DoPinicans are an over'

whelminq majortp and the Sauth'American population is increasing. Tablei

3 presents the number and.percentages.of studeiS hy country of,birth.

According to.staff reports, Students need additional counseling

ta help them set realistic academic, vocatjonal, and ProfessIbnal goals,

unaerstand'how to achfeve them,.and adaqt to the comPlexity and diversity

. of the city. They must learn to be able to move from.very'personal re-

.
latiOnships to the more impersonal style of a sdhool or work setting.

Five students were interviewed "by the program evaluator. These students

seemed to have,a clear view of,their situations: of 'being overage for

their grade; of their struggle against the language barrier anclecOnomic

difficulties. They expressed their needs, and suggested ways in which

these coAld be better satisfied. taille 4 presents the number of students

by age and Arade.



TABLE 3,

-

Number and Percentages of Students by

Country of Birth

Language: Spanish

Colintry of Birth Number Percent

Dominican Republic 193
1

,81
PUerto Rico 5 2
Cuba 12 : 5 .

Honduras 2/^.-0., 1

Guatemala 1 1

El Salvador rS 2
Panama 1 1

Colombia 5 ..!*..2
Ecuador- 10 '4 ,

U.S. 3 . . . 1

TOTAL 237 lop

.All %tudents are Hispanic-and their home language is SpaniSh.
Eighty-one percent were born in the Rominican Republic.

.Only three students were born in the United States.

11



TABlf 4

Number of Students by Age and Grade'

Age Grade Grade 10 Grade 11 Total

1 5 4 1 , 10

15 8 1 16'

16 3- -

17

41, f# .14,4011
., ,.. , 144.,-.411,r

tri'_`.. .:4-41ihl-A . 44

17 ,.
...,...0,

72
.

18 7 . 28

,..,

.
57

19 2
,

9 20 31

20 2 5 7

Total 51 120 66 237

Overage
Students

LI

5.

Number 26 39 25 90

Percent. 51 33 38, 38

Note. Shaded boxes indicate expected age.range.

.Thirtplight percent of the students are overage for their grade.
The highest percentage of overage stOdents is in grade 9, folloWed

by grad* 11.

.Most program students are 17 yeari'of age. Of these, most are_in ,

grade 10.

1
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In general, studen motivation to learn seems to be high. They .

form, closely-knft groups, and take port in activities inside and outside

school. They have strong patriotic feelings toward their cduntries of,

birth, and tend to view, personal achievement as an aspect of national

achievement. Language seems to he,a strong factor promotincisocial

cohesiveness. 'English is used only in the classroom when used as the thedium

Of instruction, or-Wfth English-dominant teache'rs or peers.

In their native language, programhstudents range from those

who are functionally illiterate, to thoSe who are onet4 two years below

grade level, to those who read at the twelfth-grade level'and can perform

in Spanish littrature courses. The spectrum of students'bproficiency in

English ranges from those who know little or no English, through those

who are enrolled in an-intermediate level of E:S.L. :(approximately 61

percent), to those who have enough fluency to be at least partially

mainstreamed (20 percent). The range of skills is further broadened by

the fact that there.may be a gap betWeen oral skills and literacy. ,L.

STAFF CHARACTERISTICS

Table 5 summarizes the education, certification, and eperiende

of the professional and paraprofessional staff. The bilingual program staff

'
includes the director, resource coordinator, two gepral high school equiva-

lency teachers, three subject;.area teachers, two family and two teacher as-.

sistants, and a bilingual secretary.

.4

-10-
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TABLES

Staff Characteristics: Professional and Paraprofessional Staffs

Function(s)

% Time
Spent in
Function

Date
Wog Education Certification I License

'Years of
Monolingual
Experience

Years of
Bilingual
Experience

Years of
Experience

(ESL) ,

4 B.A. A .

Projett Director 100 9/79 M.S. Education NYS Spanish DHS 14 ' 3
.

None

lilingual .

-

Resource-Coordinator 100 9/79 B.A. M.A. E.S.L. NYS E.S.L.
.

16 3 23

NYS

Teacher G.E.D. 100 9/80 M.A. Education NYC Spanish OHS 12 4 . 2

Teacher G.E.D. . 30 . B.A. DHS Spanish
.

Spanish Teacher 30 9/70 M.S. Bilingual Ed. NYC Bilingual fiacher 12 12 1

Grade Advisor 40 M.S. Guid. Counselor School/Community Relations 4

Social Studies Teacher 100 ' 10/75
B.A. Lib. Arts
M.A. Bilingual Ed.

_Bilingual Social Studies
NYC Spanish OHS

,

7 ' 6 1 ,

Bilingual . .
Science Teacher 100 2/81 B.A. Science NYS Spanish HS 8 1 None

Math Teacher 100 2/81 B.C.,Spanish ATC Spanish OHS 4 2 1

44.A. Spanish E.S.D. OHS .f

?

Family Assistant 100 9/80 H.S. Not Applicable 2 2 None .

Education Assistant 100 11A78 H.S. . Noi able 4 , 4 1

Education Associate 100 2/75 A.A. Liberal Arts Notp ble 7 2 None

..

Family Assistant 100 3/80 B.A. Education Not 1pplicable , 3 2 None

Not Applicable

Bilingual Secretary 100 10/79 A.A. Liberal Arts School Secretary DHS None 4 None

20

All staff member4, except one teacher who also functions as grade advisor, are assigned to'
their functions 100 percent of their time.

.All professional staff, wept one teacher, hold a masters' degree, are certified by the .

city and or state in-an Olga of education, and have eetensive eiperience in bilingual and
monolingual education.

.Two teachers were teaching out of their area of Apecialization. Both the mathematics and
the science teachers were educated and licensed for Spanish high school education. -

.All paratrofessional staff hold at least a high.school diploma. Of the five staff members,
two hold associate's degrees and one a bachelor's degree. All ore experienced in education
except the program )ecretary, who has experiente in bilingual secretarial services..

.All program starer@ bilingual in English and-Spanish and all except one profeisional
are Hispanic.

s.
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III, ^PROGRAM DESCRIPTION

PHILOSOPHY

The project has an articulated philosophy of bilingual education:

to expedite the acquisition of English through native- and second-languAge

instruction. The aim is to assist the student in making an adjustment to

all-EngliSh instruction and completin0 graduation requirements. Practice,

in fact, varies according to individual need and ability. Students who -

haveleast Proficiency in English receive more instruction in their nattve

language. ,In general, it is expected that during the first two years Of

Program Rarticipationl students will reCeive content-area instruction

primarily\in the native language, while4taking E.S.L. classeS. During

the third year, they are expected to function in Content-area classes talight

with an E.S.L. approach, which considers their level of ability Engliih.

During their fourth year they are expected to function effectively in-all-

English classes in the subject areas.

The transitional philosophy is agree0 upon by school administration

and faculty; however, therelre differences of opinion as to how best; to

teach bilingual Audents and how to achieve transition. The program's

E.S.L. staff holds that bilingually taught courses should use more E.S.L.

methodology. The native-language tAaching staff feels that more content-

area work should be incorporated in the E.S.L. classei to make English-

1 language learning meaningful while reinforcing knowledge of content areas.

Both the principal and the Project director advocate a strongly transi-

tional approach which does not make hasty transfers of students into

"all-English classes. Both are in agreement that a bilingual education

-12-
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is necessary for this population. Students who lack cognitive develop-

.

ment in the native language particularly need the program's serviaes to

facilitate acquisition of English-language skills.

HISTORY

RiTingual content-area courses have been offered at George

Washington since 1970. Prior to that, the school had an E.S.L. depart-

mbnt. , nue to organizational r/estructuring, E.S.L. was placed Under the

supervision of the mathematics cbairperson,. 'and later, in 1979, under

the communications'chairperson. The former E.S.L. chairperson has become

resource specialist to the bilingual.program, and spends most of his time

teaching E.S.L. The structural changes through which the E.S.L. program

has evolved are not viewed favorably by'some staff members; however,-as

tWprincipal stated, "regardless of differences in opinion it works."

In 1978 the administration agpointed a committee to study and

1

recommend a coordinated bilingual education program which would collaborate

with all the school'.s departments. The resulting proposal was funded

by Title VII from 1979 to 1981. In 1981 a new proposal was funded by

Title VII for students who had not previously been served by this source.

The 1981-82 school year was its first, year of operation. However, the

new program benefited from the existing program as well as from the

school's history of bilingual edUcation.

PROGRAM ORGANIZATION

The program now functions as part of the foreign languages de-
.)

partment. Its direcrtor assistant principal, reports to the

principal and works with the individuals who chair other departments. The



I

project director has day-to-day respohibility for prograth administra-

tion, supervision of program staff, curricular, and fiscal matters. He
0

has no responsibility for supervision of contehtarea instruction, but

takes part in the printipal's cabinet meetings withLassistant-principals

for the content areas, guidance, and administration. Figure 1 illus-

trates the program organization.

PROGRAM GOALS AND OBJECTIVES

Program goals, as stated in the proposal, may be summarized

as follows:

1) to provide a viable bilingual instructional program to a

traditionally bypassed student population in order to meet their academic,

high school certifJcatiOn, and future'employment needs;

2) to develop a cadre of trained instructional and supPort Services ,

staff in the areas of school drop-out prevention, career education, and:

individualized instruction of LEP students;

3) to promote positive attitudes among students toward themselves,

school, and education; amohg staff toward students and bilingual education;

among parents toward Vieir children, school, and education;

4) to promote the replication of a bilingual high school program

model which will serve as a resource to the school and to other high

schools; and

5) to strengthen the school's capacity to susiain the program.

Specifically, the proposed program lists the following objectives

for evaluation during the 1981-82 period:
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Figure I

Bilingual Program Organization within George Washington High Sch 1
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1) to increase the proportion of studeRs passing the high

school equivalency eximination to 65 percent of all students enrolled in

the high school equivalency preparation class;

2) to increase ihe proportion of program students ready for

-

transition into either the tax-levy bilingual er donolpigual programs

to 50 percent;

3) to improve achievement in EngtIsh PilikcieDsy*Pf students who

Varticipate in high school equivalency preparat 456 'classes for one full year

as ihdicated by an increase of statistical ce (m.05) as measured

by the New York City Reading Test (P.S.E.N.):16

4) to increase the proportion of ttudents passing the mathematics

criterion-referenced tests to 65 percent of all students enrolled in the

mathematics classes; )r
5) to improve.achievement in English Proficiency of at least 65

'percent of the students enrolled in-E.S.L. classes as tpdicated by the

mastery of at least one objecti've per month of treatment On the Criteriop

Referenced English Syntax/est (CREST);

Oto increase reading achievement in Spanish as indicated by a
4

411

statistically significant (00B .05) difference between pre-post tests scores

on the Interamerican Series Priteba de lectura;

7) to increasLtheproportion,of students passing the New York

State Regents Competency Test in English and Mathematics to65 percent of

students enrolled in the college/career ortintation programAbilingual

students of grades 10, 11, and 12).

2 6 0



FUNDING.

The program draws on four sources of fundtng: Titlt I wand Title

VII; of the E.S.E.A.,. Chapter 720, and.tax--levy monies.. Table 6,illustrates.

:iunding Sources fncludnW the nUmber and type of..personnq and sublect,

are4,1 offered.

I'

TABLE 6

Funding of the Instructional Component

Funding. Numher Of Personne :

Subject Area Source Teachers Paras

E.S.L.
.

.
Tax Levy
Title I

0,4
3 3-

Reading (English) Title I 2 _

Native', i f

,

Language (Spanish1J Tax vy

_

Math

Tit I
Chapter:720.

1

1

,

1.

,

Social Studies ChaOter-720

.

_ 1 .1.

ScfenCe 'Chapter 720 - 1 1

.ThSte(CoMbined funding sources support 12 1/2 teaching positions
7-

.and 9 paraprofessional teacher assistant positions.

.The largest amount of funding is provided by a federal,source, Title

I of the E.S.E.A.; the second largest is provided by a state source,

Chapter 120; the reit is provided by Municipal tax-levy funds.

.Title I fundthg is used ortmarily for the areas of E.S.L. and reading,

while Chapter' 720 is used for the content areas and tax-levy for the

native language arts (Spanish). .

Table 7 presents the funding sources of the nop-instruction'al

comOopent. Although the table lists these staff in order to documemit

,Title VII funding, taX-levy pOsitIons contributed to *supervition (content-
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area and E.S.L. assistant p.4ncipals) and student Support services

(guidance and counseling s(aff).

TABLE 7

I

Fundinq of the Non-Instructional Component

Area Funding Source Personnel: No, &Tltle(s)

Administration &
Supervision Title VI- 1 Project Director

Supportive
Services

Tax Levy
Title VII

(1.5 Resource Coordinator

1Paraprofessional
Staff
Development. .' Title VII ,1 Consultan Qart-tirne)

Parental &
Conmunity.
Involvement ,-

Title VI! I Family Assistant

Secretarial /

Services Title VII :1 BilinuaI Secretary

Title VII funds the nqn-instructional areas typically supported by

this source.

. One half-tiiie resourice coordinator, a position typically supported

by Title VII, is upDortédby tax-levy-money.

, Tit.le VII funds spport a total of one professional-and threepara-
professional full-timepositions, and one education consultant for

25 days. I;

-
The reported allocation of fundsmeets the requirements of the

funding and fiscal agents. Financial, reports are submitted to he vari

agencies-separately,
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, IV.- INSTRUCTIONAL COMPONENT

STUDENT PLACEMENTp PRobRAMMING, AND TRANSITION

The project'attemptsto identffy those studentSW6-;eqdire'bi-
. .

lingd l services when they enroll in theschool. A seriei of placement,

tests ahd jntervfews are administered to Potential candidates. -Stuaents

.

'who fall below the twenty-first pereentile,,on the Language Assessment Battery

(LAB),in-English and who attain an acceptable score on the Spanish reading

test, La Prueba de Lectura, are admitted to the project. The gutd.ance

counselor's and teachers' recommendations as well as parents' and studenti'.

own preferenCes, are taken into account in the 'selection process.

,The project presently serves Spanish-dominant students; students

dominant in French/Creole, Urdu, and Oriental languages, who are enrdlled

in the school in relatively, small numbers, are proVided with E.S.L. inStruc-
-. f'

tion and are assigned to content-area' courses in the mainitreaM.

Students' programs-are assembled by thebilingual guidance -7

counselor on:the-basis of placement tests recommendations-by the bi-

lingual faculty, an4 the school system's graduation requirements. TWe

student s academic record and course availability are also taken into

account.

.Students' progams are fairly uniform at each grade level. De-

Partures from this pattern result from individual abilities; for example,

- a student may need remedial work in math, or may be advanced in math beyond

the sequence generally taken at his'or,her grade level. Fifty students

who,participate in the drop-out prevention program are programmed for high

-19-
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school equivalency.pr aration classes. These prograMs consist of four

Class periods'per day including two E.S.L., one mathematics,'and one

. Spanish class. (These classes are complemented bY career orientation-and

a

supportive seryices.)

Tracking takes place in language cou'rses and in social Uudiei.
,

' Due to the considerable volume of reading required in social Studies

courses, two versions of some of these classes are offered: asignment

to these teacks is based on the individual' student's reading proficiency'
eo

in the native language, overall-academic performance, and ,attendanct-

record. ,The student's educational objectives are also considered: 04 e
4

tracks are designed to meet the needs of academically or vocationally

oriented students. it is expected that academically oriented students

will make the tr:ansition to a full English prograM more. rapidly.; .

MAINSTREAMING
o,

.
i

The bilingual project's goal is to mainstream students fully aS
,\

.
.

soon as their linguistic p*roficiency permits effective participation.ln

English-language courses. The criteria applied:for full mainstreaming include:

a LAB score in English above the tvienty-f4st percentile; recommenatinby
,

the bilingual staff and guidance counselor; successful performance in-One
. (0

or more mainstream class; and student and parental approval. ,The number of

years that a student has liVed in the United States is aiso consideeed:

if after five or six years students are still attending bqingual classes,

their records are carefully examined.

-20-
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Students are partiallY.mainstreamed before a full.transition is
. .

attempted.- At this stage, very-feWstudents take one content-area codrse
4 0

0

4

4
1981%-82, only-tOo'percent Of program students were registered

. in ma.iritteam classes: Soie of these classes'were advanced courses such as
0

6

Americikstudies, nqt available in the bilinguäl'program; students are

vsigned to:these Courses at the discretion of the guidance counselor.

All prOgrain students took'physical education in the mainstream, 14.en-

' rolled in matnstream art classes, six in American studies., four in

- 1r
.

.

.
band, two ln record,keeping, and twb in accounting.

,. .,

-

Transition into greater English usage in bilingually taught

courses is,encouraged by the.administration. This is presently achieved

by,a translation ariproach,,the,use of some English for le6tures, and.

'more assignments of English reading and writing, with higher levels of

*difficulty as students progress. However, teachers preiently use whatever

approach they consider appropriate. Once students complete Vie E.S.L.

. sequence, they are fully mainstreamed. 'However, since the project was

in its first, year in 1981-82, no students had yet been fully mainstreamed.

. When students do exit the_orogram they wilFremain etigible to use the,

services of the bilingual resource center, to receivebilingual guidance,

. "and to take part in the.project's extracurricular activities.

INSTRUCTIONAL OFFERINGS

Table 8 describes the four levels of E.S.L. offered to all,

bilingyal studentsAuring the fall 1981 semester. (Similar courses.were

offered in the spring.) Each level emphasized particular skills,-i.e.

oral English or reading and writing skills.

...

-21- ..
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During the spring semester, the evaluator observed two E elt

classes: E.S.C. 4.and.E.S.L. for high'schooleauivalency preOarationi

r 4

The classes differed in approach ind type of students. The E.S.L. 4

teacher used a.traditional audio-lingual apOroach, drilling students with

exercises in identification, and transformations of language strtictures.

There was little natural use of English for functional purposes. The-

teacher conducted the..class in English. Students.used English only-to

perform thedrills, and used Spanish among themselves. The 21 students

obserVed in this class were said to be tYpical Of the program, with the

exception that, they had progressed to the most advanced E.S.L. level.

The other E.S.L. classincluded 14 students who either returned

'
to school to .orepare for the high School equivalency test or had opted

'to take the equivalencY exam rather than.to continue in the program -

.toward graduation. The teacher worked*with the whole group, hut also.

moved around the rOomto reach each individual. Assistance from an aide

facilitated tndividualized instruction. The teacher assigned a dicta-

pion and translation activity; he used English except in situations (about

15 percent of class time) in which Spanish was considered essential or

t

useful to convey meaning. His assistant and the students used Spanish

almost exClusively; students used only English to answer the teacher's

questions. During discussions, translation was used frequently. Explana-,

tions about the English language were given by the teacher in Spanish.

Native-language instruction for all Title VI and non-Tftle YlI

bilingual program students is offered by the foreign language department.

-22-



Two double-period tours are offered or students whose native-language

skills Ire limited. he department also Offers intermediate and advanced

r
Spanish classes, an COurses in Spanish literature.

Staff members identified two major problels in the area of native-
.

language instruction. The ftrst is said to be the inappropr1ater4ss of

textbooks aimed at students learning Spani0 as a foreign language,
,

particularlyTat the third and fourth levels. The oihe'r is the need for

trainingOf foreign language teachers to teach the language to native

speakers

Table 9 presents the content-area coprses taught bilingually

during 1981-82. Program students were.integrated with,the non-Title .

VII biltngual program students.

4



TABLE 8

Instruction in English as a Second Language and Englis Reading (Fall 1981)

Number of Average Class Pds./ turrfCulum àr
Courses Classes Class Reg. Week Descri tion Material in Use

,

E.S.L. 1 7 21 14

Beginn ng English
Four Language Skills

-English Changing World 1
(Scott - Foresman)

E.S.L. Reading 1 6 24 6

Beginning English .

Reading-8 Writing Skills Department Developed

E.S.L. 2 7 17 14

Advanced Beginning English
Four language Skills

English Changing World 2
(Scott - Foresman)

E.S.L. Reading 2 5 20 5

AdvantedBeginning English
Reading & Writing Skills

.

Department Developed
?

E.S.L. 3A 8 20
Intermediate English
Reading & Writing

Comp-Longman/Short Stories
Journey to Frame - (Globe)

E.S.L. 3B 8 20 8

Intermediate English
Four Language Skilli

English Changing World 3
.(Scott - Foresman) EA Elem Comp. tBl!Inton

E.S.L. 3 Speech
Improvement 4 35

,

4

Pronunc6tfon: Phonemes,
Rhythm Intonation Department DeveloPed

Comp-Longman/Short Stories,
Tgrning Point - (GlobejE.S.L. 4A 5 21

Advanced English
Reading Writing&I

E S.L. 4B 5 21 5

Advanced English
Four Language Skills

English Changing laorld4
(ott - Foresman) 8 Elem Comp. (BlantonSc

,There are four levels of E.S.L. instruction which are offered on an average of six classes per level each term.

.Clas% register average is 22 students, ranging frOM.17 to 35 students. The upper limit is reached only in the
most specialized course in the tequence, speeth Improvement.

.Class periods (45 minutes each) average 8 weekly:. The highest number of periods is offered in the beginning
levels emphasizing the four language skills. The least number of periods is offered in the specialized speech
course for intermediate level students.

.Curriculum and materials in classroom use are commercIally and/or department-developed.

.Program students are dispersed throughout these classes.
but tney vary in range from E.S.L. 1 to E.s.L. 4.

34

Most are enrolled in'the intermediate level courses,

35 .
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TABLE 9

Bilingual Instruction in Content Areas

(Fall and Spring Semesters)

Fall Number of Average
7; of Class
Time Spanish Hours % of Material

Courses ' Classes Class.Reg. is Used .Per Week in Spanish

50Fundamental. Math 32 75 : 15.

Algebra A H 2 30 50 -15
_

50

Fundamental
Math A 3 33 50 ,. 15 . 50
,

Fundamental
Math 0 ,,2 20

_

50 10 50

General
!ciente I

P

II 5 30 50 25 60

,

New York City

f

34 95 3

,

100

histork 1 16 85 2 .90,European

Global
History II 4 25 90 8 I 90 -

ar,

-25-
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TABLE 9 (continued)

Spring Number of ,Average
% of Class
Time Spanish Hours % f Material

Courses Classes Class Reg. is Used Per Week- in anIsh

History Global I .5 35 95 100 Yes

Western
Civilization 1 16 80 100

.

Yes

'Global

History II 4 . 25 80 100 Yes

Fundamental
Math A' . 3 2)

,

SO , Yes

Fundamental
Math 8 3 30

,50

75 0 .No

rundamentaf
Math C 2 30

.

_ 50 50 Yes

Fundamental
Math 0 4

,

2 15 50 50 Yes

Al,ebra A 3
N

3n sn -st Yes

Al ebra R.

.
t

2 30 50 Yes

eneral
Science II

.

5 25
-

sn sn

1
.

Yes ,

.811ingual instruction in the content areas included eight courses in
the fall and ten courses in the spring.

*

.Basic.introductory courses dominated offerings in the fall although
the social studies courses varied from a basic introduction to the
city to an advanced level of history.

.The average fall register per class was 34.students; spring classes

had an average register of 27 studenti..

.In fall content-area classes Spanish was used on an average of 70

Percent; In spring, Spanish use averaged approx1mately,65 percent

of class time. 4

.All courses offered bilingually (except introduction to New York City)

were required for graduation. All teachers reported to have had at
least 50 percent'of the materials used available in Spanish, except

one, who reported no materials available in fundamental math B and

algebra B.

.Materials used in class were thought to he appropriate to students'
reading levels, except in the fundamental math B course in Vie spring.

3 7
-26.
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During the spring semester, the evaluator observed two classes

taught bilingually: global history I araigoeneral science I/. In t

history class, the reacher used Spanish consistently foe all functi n ,

i.e. opening the'lesson, explanations, verification of understanding,

etc. Students used S anish exclusigely, both with the teacher and among

r used a lecture-discussion method in working

pproximately half of the 27 students seemed to

thaiselves. The teach

with the whole group;

participate actively.,

prepared mimeographed s

°the same teacher had de

The materials observed in use consisted of teacher-

eets and the blackboard. It was reported Oat

eloped,a 36-unit course of study intended to

introduce students to life in NeW York City, which was not in use at the

time of the observation.

The science teacher described language policy as bilingual.

Oral work in the class observed was almost exclusively in Spanish,

z

except for some vocabu arY translation. Instr.ictIons and questIons were

presented in written f no in English. Stude s used Spanish withthe
IBM

teacher and among thems Ives; although a few English words,were heard:

Students were using sixth-grade scienc0, texts published in Spain,they k,4441t4.
f

were also using mimeogra hed sheets with an English title, followed by

Spanish text and instruct ons. Both English and ,Spanish were usedon

the blackboard. The les n consisted of the identification of parts

and functioni of the ear.

There is no expli it language polii-

lingually taught courses. anguage usage depends on teachers' preference

cy for instruction in the b

-27-



or Judgment of students' needs. The director.reports that language use
.

may fluctuate from virtually no English (if teachers fear that students-

would miss content),'through constant translation of materials presented,

to a balanced combination, of English and Spanish. Some students, however,

were enrolled in a subject area course taught.exclusively in English.

The quality of interaction between teachers, program staff,

and students is an important feature of the instructional program.

Many of the professionals and paraprdlegssiOnal faculty and staff are

Hispanic; the students' culture is therefore reinforced in'and out of

the classeoom. Teachers and staff are said to relate t students very

personally and to assume reSponsibilities, such*as acadeic, personal,

and vocational orientation, beyond those required of the* They have

concentrated heavily in the development of study skills and.have Prepared

"how-to" sheet's entitled "Recetas para su exito" (recipes.for your succes0,1

L.-

-2R- 39



V. NON-INSTRUCTIONAL COMPONENT

CURRICULUM DEVELOPMENT

The program adapted the school ustem's curricula, and used,

,commercially-developed materials as well. Presently, teachers assIsted

bythe program consultant are adapting a lesson planning guide to en-

courage teachers to incorporate "career infusiOn" in content-area courses.

Texts, teacher guides, and other materials develoOed by the Office of

Bilingual Education tave been a major resource.

SUPPORTIVE SERVICES
1.

A bilingual guidance,counselor and'bilingual grade advisors.,

both supported with tax-levy monies, provided'support services to part-

icipating students. One Title VII family, assistant makes home visits.

These:staff members Work with students to facilitate cultural adaptation;
a

their premise is that newcomers' inability to understand and adjust to,

the deMands of an unfamiliar cultural setting inhibits learning. In an

interview with the evaluator, the guidance counselors indicated that

their limited time was spent mainly on academic advisement. Students

'need personal Counseling to help them adjust to a complex school system

and metropolitan city life; those who had never attended school.before

or had attended only the lower grades were most in.need -- both aca-

demically! and emotionally.
41

Students receive individual and grolup guidance. Career counseling

is also available to students. A New York State Employmen(Service counselor,

-29-
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a School eMployment counselor, and representatives from Community colleoet

were invitedto speak to siudents.about career opporpinities and' Wit

counselorffleets with students:

individually. The director 'Was instrumental n placing:15 studenti'in

summer, cap.!) prOgrams whiCh.train students in ummer caMp work and pay

they mint do to secure them

them for their services.

A full time.family assistant makes home visits to adVise parents

. .,when stultnts, are failing courses,-tolscUsi absenteeism, chronic truancy,

or students' decisions.to dropoOt of school.* They make special efforts
k

'to Visit ilomes when phone contact is not possible, . ren a seudent has

been out of school due tovtended illness,-or:when problems in the home

appear to be-affecting students' performance in the program. Staff- -

members may Ohone or write-to parents withinformition about program

..a,c,tivities, or to diiduss students' academic progress4 attendance, or

0

disciOline. Some 30.to 56 calls are ryde eadi week to students' homes;

telephoOe contact tends to bdimore frequent when report cardi are issued,

at which time parents'often initiate calls.

The project utilizes Outtide resources to widen the scope Of

supportive services. The Medical Center at Columbia PresbYterian,Hospital.

,

is used-for"feferrals of physical or-psychological problems and student ,

A . .

pregnancies. Charles Evans Hughes High School Testing Center is 'used for

yeiting high school equivalency program students., Hostos Community.College
i

resources are used for career and aAdemic Orientation. Linkage with

this college ha(rbeen estabiishedein ofder to facilitate admission of

program graduates in the future.



The director believes that the projecttannot present satisfy

students' needs due to its limited resources. .Students are said:occasion-
. .

ally to leave the program 'and school) due to financial heed. The program

has.not been able to establish a link with potential part-the employers

in order to alleviate this condition. Some students have been asked by

, their families to leave home, and need referrals to agencies that mai

.help them find living"arrangements.

, An outstanding feature of the support ser/ices*compOneht is

1 ,

the personal attention to students and the congruence of language and

culture of students anthstaff. Asked how she thought she Could reach

program students, the family assistant respionded, "I deal with them like.

my own kids. I talk to them with my face, with my hands, and with my

heart.! She_sOoke with them in-Spanish -- their own fanguage.

STAFF DEVELOPMENT

further objective ofthe bilingual Project is the ongoing develop-

ment of the staff's qualifications. An initial orientation meeting was held

for the entire staff in the fall. Monthly department meetings were attended

by both professional and paraprofessional staff members; teachers alsa attended

semi annual school faculty meetings. The prolect consultant conducted train-

ing sessions for content-area teachers on a monthly basis. The purpose
4

of these sessions was to integrate career awareness into all areas of the

Jcurriculum. The consultant would follow up the sessions by making obser-

vations of teacher performance in the classrooms and providing feedback.

The director held several meet:togs throughout the year inwhich prOgram

implementation strategies were discussed with teathers andaarents.
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Tabie 10 lists staff development activpie in school which took

place during 1981-82. Table 11 li'sts those activiti s which.took place

outstde of schoolat the New York City Board of' Edu ation. Table 12

lists university c6urses in which program staff was enrolled, and which

were paid hy the school system's.Career Ladder Pro a (Tftte VII funds

did not support university enrollment.)

PARENTAt AND COMMUNITY INVOLVEMENT

The bilin§ual project,slionsors eparent...student'adOsory committee

'whose members in 1981-82 'included four parents, three studonts,,two teachers,

and the project diretter. The committee met ten times duri.ng.the school
4

yearto follow and,offer advice on program implementation. Parents were'

encouraged to take, part in the school's Saturday morning.adUlt education

program which included United Statet history and5cultute,-.and a

general equivalency diploma program offered In"Spanish. Attendance waS'

r,

initially about 20'parents; however,,astKe school Year progressed it

'declined-and refflained tonstant at eight parents. At Pretent, one teacher
_

rUns.the adult education program, and a Spanish assistant aides in

retruitment.

Parl.ents participated in other school activities.. All of the:,

school P.T.:A. is Hispanic; the vast majority of the parent members are

parents of bilingual program students. They took,part in activities such ,

as Open school day, Pan American Day Assembly, Puerto Rican DiscoverY Day

celebration, Dominican Indipendence Day celebration, and attended events'

in which thetr children presented literary works or dramas.
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TABLE it)

Staff DevelopMent Activities in School

4

Strateqy
`Gates
ofNSessions

No. and Title of
Staff Attending

Speaker or Presenter Frequency of
Number of Sessions Goal

In-Service

*

Sept. i October 1981
and Febuary 1982.

A total of 10 bilingual
content-area teachers and
paraprofessional staff

,

Project director
Project consultant'
Resource coordinator
Bilingual guidance counselor

FoUr sessions in total

.
-

.

. _

To set un the program
Plans and to clarify the
objectivesto all inifolved

Dept. Meetings

.

0

Sept. 10, 1981
Oct. 22
Nov. 9
Dec. 7

,

..

Billnqual staff,
teachers, para.--

professionals;
Family assistant

Project coordinitor
Principal

Onc a month
.

t

.

To deal with mattert
, pertaining to proJect aS
well as evaluation A
objectives .

!Jan. 11, 1982,
Feb. 4, March 8,
April 5, May 10,
June 7

Other,

Demonstration
lessons,

Lectures, etc.

,

Training component
Advisory Commlttee ,

Parents' Meeting

:Project consUltant
and teachers

.

P.A. President
Bilingual "tiachers in
content areas, Spanish,
and E.S.L.

Consultant

.

,

'

Project director and
principal

Once 4 month
.

.

BY appointment

To carrY-out career
Infusion in the areas of
math, science, and
social studies
To discuss it!ith teachers am

parents the program
objectives
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TABLE 11

Staff Development Activities Outside Sthool

Strategy
Descripton or
Title(s) Sponsor/Location Speaker or Prosontr No. and Titles

Number or FregUency
of Sessions

. .

.

Workshops held
outside school

.

,

Budget and Operations
Procedures - Federal
i.State Regulations
on Bilingual
Education

Consent Decree
Testing

.

NYC Board of Education
Office of Bilingual
Education

NYC Board of Education

)1milda Orta, Director
"Gelds Nelendez, Assistant

Director
Oimeldo,Nalave

,

Office of Testing Personnel

.

Project Director
Bilingual ResOurce-
Coordinator

Same al above

. s

.

.
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TASLE.12

linivarsity Courses Attended by Staff (Professional and Paraprofessional)

Staff

0

Institution Goal . Frequency Couhes(s)

Secretary City College Education Major Twice 'easily Sesdish theatre, Latin AnerlCan Literature

Paraprofaspanal Cjty College Education Mnior Twice Weakly English 1.1fl, Womens Studies

Paraprofessional City College English Major Twice Weekly E4ucaiional Psycholoqi
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Pareptsjiave initiated*meetings Adth the principal thrbugh the
1

program advisory-committee or the school P.T.A. whenever they felt that

the program had special needs. They were able to secureltore space for

the,program, and more police-security around the school during opening

and closing hours.

0 4
An average of five parentscontacted the bilingual office each

day. The project encouraged parental participation'through phone calls ahd

home visits, as well as through mailings and the distribution of a'newsletter..

.Parental involvement in school events has been adversely affected

by several factors. Many people fearid attending school functions in the

evening, when security problems discouraged mothers from venturing out.

Financial problems, childcare responsibilities, employment schedules, and

other problems affected participation. A further impediment was the parents'

assumption, based on experienc e. in thefr native country, that education is

the sole responsibility of the school-. Many parents are said to function'

in the same styli-thedid in the rural areas of their home countries.

Even though Spanish was spoken by the program staff, they still felt some-
_

what alienated froM the schoel. However, most were very responsive when

individually called to come to school for special reasons. The teacher.in

charge of adult education, the principal, and the dirktor agree that with

greater resources to re h out and to train parents, the program could be

significantly more eff tive in involving parents.

1-

ATTITUDINAL INDICATORS

In their interactions with program staff, it is reported that most

students are not very assertive. They show little initiative or leadership
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quality. They lack the motivation necessary to be self-guided and tolnstantly

seek orientation. According to one staff member, they "do little more than

what they are informed is possible." Many are said tivicshy and to be

afraid of being reprimanded. Peer interaction'observed, however, indicated

otherwige. Students were very expressive verbally; they initiated verbal

interaction frequently with the teacher and peers. They appeared to be
A

very social (rather than task-oriented), cooperative, and to seek Working

'.!with others.- They used a variety of strategies.to suttain interadtion,
I

such as changing tone of voice or making humorous comments:-They express

trust in bilingdal teachers and staff.

Students' attendance was quite high throughout the school year,

and in general exceeded that of the student body as a whole. Staff members

stated that truancy is less prevalent in the bilingual program than in the

mainstream.

Nearly,one-third of the bilingual population took part in extra-

curricular activities, including basketball, swimming and track, as well

as the Spanish find the international bilitigual clubs. Some signed up for

a summer sports camp,program, run
i
by head coaches, incluging the program .102

director, from dlfferent high schdols,and colleges in the city.

Students>achieiement of honors further rOfects the program's -

impact. In 1981-82,bilingual students re,ived 29 honor roll certificates.

Several students participated ivt.the Spanish literature contest and won'

awards.



Approximately half of the bilingual students held after-

school jobs and abdUt 75 had summer jobs. -Drug and alcohol abuse were not

apparent problems; 'neither was pang membership. The dean of girls reported
AA.

that one out of every six female students suspended is.from the biltngual

program, despite the fact that it is'ihn largest Orograin in the school.

Suspension rates increase as Ifingth of residence in the-United States in-
.- fr4 p

creases. The dean described the process as one of acculturation of criminal

activity in the community; one,in which thnre are ProOretsively increasing

infractions.

Participants project a positive attitude toward thi'prograg4
..

They showed no hesitation in visiting the program office to seek help in

academtc, school-reiated, or personal matters. In an interview with the

evaluator, the students referred to the program as "our program " and
-

discussed-Ways in which it could be improed. In addition, tbey seem to

be clearly ilenttfied with their national origin groups4frequently

speaking of "my country" and "us" or "our" when referring to national

oroups.

Data were collected on reasons for leavingthe.program during

198142. Table 13 presents these data. The perCentage of students
7

dropPirf out was quite low: five,percent of total program'population.

Thts i 'a good indication of.the 00§ram's achievement in its drop-out

prevention function and, fufther, of how most students mayleel about

the program.

1
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TABLE 13

Number of StUdents and Reasons for Leaving the Program by Grade

Reason for
Grade .9 Grade 10 Grade 11

.

Total Percent .,Leaying

DisCharged/
transferred to
astern. program 1

.

.

, 6 9,5

Transfercato
another school 1

,

2 5 . 1.8

.

Passed H.S. ,

Equivalency

,

2 12 14, 18.9

Returned to
nativb country - . 13.6

Discharged (Job) 2

,

. 5 12 ,16,2

Discharged
(larriage) 1 1

,

4 6
. ,

8.1
,

Truant 1 .2 3 4.1,

Oropout 7 4
&

1 12 16.2

Other 2. 1 2 5 6,8

Total 20 22 32 74- 100

Percent 27.0 29.7 43.2. 100.

.140st students who are reported to leave the program do so because

they pass the high school equivalency exams. An equal number of

Students were discharged for employment or simply dropped-out. .

.0f the students who leave the program, most ace in gride 11.

These eleventh graders are mostly those who piss the equivalency

exam followed by those who transfer to an alternate-program.

,

Pa
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FrmniNGs

ASSESSMENT PROCEDURES,,INSTRUMENTS, AND FINDINGS
7

The following sectiOn presents thiassessment.instruments and

pro9edures,and the.results of the testing to evaluate student achieve,

ment in 1981-1982.

Students were assessed in English-language devetopment, growth

in their mastery of their native language, mathematics,'social studies,

and science. The following are the area's assessed.and the instrulents

7'.

English as a second language -- CREST (Criterion Refeginced

English Siontax Test), Levels r, It, III)

used:

. 0

Reading in English -- The program oreposedlo measure
gains tn English readino,made hy students in High

, School Equivalency prep
New York City Reading

iwgrion classes with the
. However, no data were

submitted to measure this oblective.

Reading in Spanish -- Interagerican Seriet, Prueha de
Lectura (Total Reading, Forms RS and AS, intermediate -.
TairrdVanced levels, 1950 version)

High School Equivalency Examinations in Spanish writing,
reading, and mathematics

Mathematics performance -- Teacher-made'teSts

Science performance -- Teacher-madetests

Social studies performance -; Teacher-made teats

AttendanCe -= School and program records

The-following analyses were performed:

On p /post standardized tests of Spanish-reading achieVement,

statistical a d educational significance are reported in Tahle 16.
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StatisticaCagntf4cance was determined tnrough the applimtion of1he

correlated,t-tett:model.This statistical analysis demonstrates whethee

the difference betWeeti pre-test and pOst-teit. Mean.scoresAs 'larger tnan

.

would be eXpeCted by chance variation alone; 1.e. is statiStically
w

significant. It does not represent an estimate'qf how students would

have performed in the absence of the program. No such estimate could'

male becalise,of.the inappicability of test_norms for:this popula-

tion,.and the unavailability of an appropriate:tomParisortgroup.

Educational significance was determined for each grade level

by calculating an "effect sizr based on observed summary statistics

using the procedure recommended by Cohen. -An effect size for the-cor-
!

related t-test model is an estimate of the difference between pre-test

and post-test means expressed in,standard deviation units freed,of the

influence of sample size. It4 hecame desirable teestablish such an"

estimate because substantial differences that do exist frequently fail

)

tb reach statistical significance if Olenumber of observations for each

unit of statistical analysis is small...Similarly, statistically ,signifi-

cant diffeeences often are not educationallylneanin.gful.

Thus, statistical and educational significance permitla more

meaningful appraital of project outcomes. As a rule of thumb,$)he follow-
,

Jacob Cohen. Statistical Power Analysis for the Behavioral Sciences
(Revised Edition). New York: Academic Press, 1977 Chapter 2.
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ing effect size indices are recommended by Cohen as guides to interpreting

educational significance (ES):

d difference of 1/5. .20 = low ES

a difference of 1/2 = .56= moderate'ES

a difference of 4/5 = .80 = high ES
,f

The instrument used to measure.growth in 6iglish language was

the Cr'iterion ReferenCed English Syntax Test (CREST), which tests mastery

Of-Specific syntactic skills at three levels. Material at the beginning

and intermediate levels of the CREST is broken down intd 25 objectives

per.level, such as preient-tense forms of the verb "to be" (Levo4 I),

or possessive adjectives and pronouns (Level-40. Material atthe advanced

level (Level ILI) is organiied into 15 -objectiVei, 'such as reflexive

pronouns. At each level, students are asked to complete four items for

each-objective. An item consists of a sentence fraMe for which the

Studnts must,supply a word or phrase chosen from four possibilities.

Mastery of a skill objective is determined by a student's ability to

answe4;at least three out of four itims correctly.
0

This repOrt provides information on the aVerage number of

objectives mastered and the average number of objectives mastered per

month of treatment by students who received Title I E.S.L. insiruction

in fall and spring semesters (Tables 14 and 15). Information isalso

provided on students' performance at the varioiii test levels. Per-
,

formance breakdowns are reported by grade and level for students,who

were pre- and post-tested with the same test level,.
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The reOlts of High School Equivalent!) Tests in Spanish reading,

writing, and mathematics dre reported in Tables 17 and 18 by. grade and

Percent of students passing by semester.

Rites of success of students in mathematics., science, and social
146,

studies courses taught jn the hilinqual programare'rePorted hy grade

in Tables 19 and 20. These tahles contain the numhers of ttudents

reported as taking the relevant courses aild the percent passing for

fall and for spring courses separately.. Rata are also reported for'
.

students who were takinip, mainstream coUrses in,the same areas hut received

services through the program (Table 21).

Comparisons of the attendance rates of program participants

with that of the school as a whole are presented hyArade in Tatilb 22.

This table tontains average rates for Ahe sehoj71 and fOr the participant,

groupt by grade, the percentage point difference between school and

program attendance, value of the z statistic, and its level of statistical

significance. Although the z statistic used here is slightly different

than that destAhed above, it again indicatas the extent to which the

0
observed percentage differences vary frOM WhiiHmight he expected hy

chance.
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TAALF 14

,

Performance of Students Tested on the Criterion Referenced fnglish Syntax Test

(CAFST): Average NUmher of Ohiectives Mastered hy Grade and Test Level

(F.S.L, Title 1 Spanish-Speaking Students, Fall)
itO-a-

_1111F1 LFVFL 111 TOTALS

. .

Average Average Number of Average Number of ,.. :Average Number of Average Humber of

Months of nhiectives Mastered OhleCtives Mastered 64,lectives Mastered Ohiectives Mastered

Grade Treatment N 1/Pre Post Rain Gain/ N Pre Post Gain Gain/
,

N Pre, Post- Gain. Gain/ Gain Ash,/
month Month \s . Month Month

9 6 MA 17.n 5.0 1.7 12 111.1 13i'1 3-JI Ng 10 6.3 9.0 3.6

A

1,A PA 1.5 1.1

in 1:4 PP Q. As.7 6.4 2.n 4? A.1. 11.3 6.7 1.6 24 6,3 A.9 3 6 iA 93 Nn 1.6 .

..

.

- .,

.1.
i

11 3.2 1 4.n no no ,2

./0

5.2 1.(1 1.A A.6 17 60 11-.0 4,11 1.2 lnjj 3.i 1.04 be"

1SAL 1.3 29 9.6 16.6 6.9 1,A 66 An OA 4.2 1.1 ch Nn 9.7 1.n 1.1 151 4.4 1.1

NATF. Number of ohiectives for each level: Level I. (76), Level 11 (25), Level 111 (15).

7

.1n general, program students mastered at least one ohlective per Month of instruction in the fall. The criterion of
one ohiective mastered per month of instruction set as the program ohlective was Met at all levels.

.The results of studeets at Level 111 are slightly higher than those found for other hilinqual high school programs
in NeW York City. However, it should he noted that the higher gains at this level may he related to the low pre-test

scores.
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TAKE 1S -

.

Performance of Studenie Tested on iho Criterion Reference FiwiTish Syntax Test

(CREST): Average Number of Ohjegtives mastered by Arad? and Test leve, .

Tit.te 1 Span4h-Speaklnq Students, Soiing)

r-

VIM. I "" '11,1Vti q

.
,,,

. 1

-. ;

Average -Average Humher of Average liuMher.0

Months of nbiectives Mastered nhiectives mastered

Atade Treatment N Pre Post Rain 'Cain/ pr. ,Pre Post nein nein/
..0 .

. Month MOoth% _
,

.
. ._

9 3,1, 11 11.4 14z i:. 7.7 0.0

s.

1.111EL 111

L

.
puipaop-Mgmher of
Ohjectlyell'MaStered

Pre Past . nen

lo R.Q. 17.1 3.7 . 1.0 6.3 13 6.7

13.13 4.0 1.3 '31 9.1 .11.6 4,4

II
' 5 6.7 tn7 1.9

1.4 74 R,;(1 .3.7
. . -

4

TOM '3.1 IQ 10.7 14.0 3.3

cafdl
MOnth

2.7- , 74

0 761%

6 6.0

TOTALS

'

Averego01046er óq
.Obiectives Pestered

M Wain nein/
.'1441.nth

1.1 47 R.6 17.13 4.2 1.4 27 6.4 4.4 A.0 .10

NAM Numh;r of ohlectfves foi each Level) (N. Level 11 (26). Level III (16).

.ln general, program students mastered at least one Objective per month of instructfop-in ige spring,

the criterion set as the program ohiective (one ohiective per month) at al) levels and grades, except

;The results At Level Ill appear to he,related to the unusually low pre-test scnres.

60

The results Meet

(Irdm 9 (Level 1):
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.ABLE 16-

Spanish Reading Achievenient

I.

Significance of Mean Totel Raw Score Differences Retween Initial
and Ftnal Test Scores in Native Language Reading Achievement of,

Students with Full Instructional Treatment on the Prueba de
Lecture Level 3, Forms RS and AS, by Grade

Grade N.

Pre-Test
Standard

Mean Deviation

Post-Test
Standard

Mean Deviation
Mean
Difference

.

Corr.
Pre/post

T-

test
Level of Educational
Significance., :Significance

.-....

9 17 52.9 13.5 55.7 15.8 V 2.7 0.61 0.8 NS , .30'

10 51 67.0 14;7 67.5 14.4 0.4 0 0.60 0.26 NS .05

11 47 63.7 15.3 66.1. 13.0 2,4 0.47 1.12 NS .23

TOTAL 115 63.6 15.4 65.2 14.6 1.6 0.59 . 1.26 NS .17

.In general, there were gains on the Interamerican Series, Prueba de Lecture. However, this
improvement was neither statistically noir educationally significant.

.The gains for gradet 9 and 11 students were not significant statistically, but were,minimally,
significant educationally.

.The results indicate that either the test level may have been inappropriate for the students
or that instruction in Spanish was not geared to the reading skills assessed by the test.
jSee Recommendations.)
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TABLE 17.

Percentage of ttudepts'PasStilg Nignichool Equivalency Tests (Fall)

*Total (Grade111)

tiding S nish 25 84:0

Writin Spanish 25 '96.0

Mathematics S anish 25 80.n

.The highest passing rate was that f students taking the
Spanish High School.Equivalency Examination in writiffta
(96 percent).

.The lowest passing rate was,that of stuclents taking the
Spanish High School Equivalency Examination in mathematics
(80 percent).

.The criterion of at least a 65 percent passing rate set as the
program objective was turpassed on all of the equivalency tests
in.the fall.

0
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AKLE 18.

Percentage of Students..0asstO High.,$chool Eluiyalency Tests (Spring)

,

Taal (Grade ll)
%

Examination

.

R ading Spanis 18 P94.4

Writin S anish 18

Mathematics S anish 18 66.7

. The highest passing rate was that of students iaking the
Spanish High SchootEguiValency ExaminatIon in writing
(1no percent).

.The lowest passing rate was reOrded for students taking the', ,/

Spanish High School Equivalency Examtnation in mathematics
(66.7 percent).

. The criterion of at least a 65 percent passing rate set as
the program objective was surpassed tip all of the equivalenty .

tests in the spring.

. The results on the High School Equivalency Tests in the spring
were generally higher than in the fkl, except in mathematics.
However, the rank order of percent passing from high to low
was the same.
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TABLE 19

.41

Number of Students Attending and Percent Passing

jeacher-MakEgaminations in Content-Area

_Courses Ta0ght nilingually (Spaniihiriglisb), by Grade (Fall)

Grade 9 Grade.10 °.Grade 11 f . Total

Content Area - Passing N Pats100, N Passing N Passing
,

"'

Mathematics 47 62t2 lp - 66,0 20 95.0. 160 68,8

Science . 4. l' .25.0 6.9 .137.0 17,---,- 88.2 9D 84.4

5ocial Studies 27 37.n 57 64.9 FS- 62.5 92 sq..s.

. Sixty-nine percent Of the
examinations in the fall.
with grade ranging from a
95 percent in *grade 11.

. Fighty-fotir percent of the
examinations in the fall.
with grade, ranging from a
88.2 percent,in grade 11.

program students passed teachet-made matnematics,
The proportion of students *passing increaso
low of 62.2 percent in grade 9 to a high of

program students passed teacher-made science
The proportion of students passinn.increases
low of 25 percent in grade 9 to a high of

.Fi seven percent of the program students posed teacher-made social
studtq examinations in the fall. The propor.tion of students passing
ranges from a low of 37 percent in grade 9 to a high of65 percent in
grade 10.

.The highest overall passing rate 'was reported in science (84.4 percent),
followed by mathematics (68.8 percent).

-49- 66
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TARLE 20

.

Number of Students.Attending and Percent Paising

Teacher-Made Examinations in Content-Area

Courses Taught Ril oguatly (Spanish/English), by Grade (SVrtniti)

Grade 9 ade 10 Grade 11 Total

Content Area ' N Passing N Passing *Passing 'N Passing

Mathematics 29 55.2 81 60.9 16 87.5 132 62.9'

Science

,

1 100.0 -61 85.2 15 100.0 77. 884
,

Social Studies 26 ',46.2 78 69.2 18 88.9 122 67.2

4Sixty-three_percent of the program students passed teacher-made
mathematics examinations in the spring. The proportion of Students
passing increases with grade, ranging from a low of 55.2 Rercent in
grade 9 to a high of 87:5 percentin grade 11.,

.Eighty-eight percent of the studeks passed science examinations in
tile spring. The proportion passing ranges from a low of R5.2.percent
in grade 10.to.a MO of Inn percent in grades 9 and 11.

,

.Sixty-seven percent of the program students passed social studies
examinations in the spring. The proportion of students passing
increases with grade ranging from a low of 46.2 percent in,Arade 9
to s high of 88.9 percent in grade 11,

4/0 4

.The highest overall passing rate was recorded in science (84.3 percent),
followed by social.studiet (67.2 percent), and mathematics (6249 .

Percent).

Th

,`

4
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TABLE 21

Number and-Percent of Students.Passing

4 .

TeacherAade Examinations in Contemt4Arei

Courses Taught in English (Sprin4):1.

,

Contest Area-

SPRING 1982
Number. Percent
.Passing -r7 Passing

Mathematics 8. 7 86

Science 1 L 100

Social Studies 16 16 100

TOTAC-j 25 24 96 ..1

ANinety-six percent of the students paised teacher-mad 46h'
examinations in content-area courses taught in English

in the spring.

.The.percent passing ranges from a low of 86 percent in

mathematics to a high of 100 percent in ;Vence end

social studies.

.51-
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TABLE 22

S4igniftcdnce of the Difference Between Attendance Percentages

f Program Students and the Attendance Percentage of the School
.)

,

kean- Standard
Grade N Percentage, Deviation

9 33 9.9

10 101 94.4 5.3

1N. 43 90.5 4k. 10.5

JOTAL 177' /.9

Average Schocil-Wide Attendance Percentage: 71.12'

Percentage
Difference = 21.7 z 7, 1(2.76 p = .001

.The average attendance rite for program students is 21.7

percentage points higher than the average school-wide

attendance rate.

. The attendance rate for program students ranges from a low

of 90.5 percent in grade 11 to a high of Q4.4 percent in

grade 10.

.The higher aitendance rate for prograwstudents is statistically
significant at the .001 level as measured by a one-tailed i-test.



SUMMARY OF-FINDINGS

Engl ish

i

. --- tiondTet as the program objective was met at all levels of the CREST by

i
...

,

the program students in the fall. In the spring, the program objective
.

.

The criterion of one objective mastered per month f instruc-
,

was met at all grades-an4 at all levels, except for grade, 9, Level I.

,

Spanish

In general, program students did not meet the criterion of a

statistically tignificant improvement on the Interanierican Seribs,.

Prueba de Lectura, set as the program objective. However,.a slight im-

provement at grades 9 and 11 was minimally significant educationally,

but not statistically significant.

In general, the criterion of a 65 percentopassfng rate'on the

High School Equivalency Examination'An rSani sh reading was surpassed in

both the fall (84 percent.passing) and the spring (94 percent passing).

The criterion qf a 65 percent'passing rate in the High School

-Equ$valency Examination in Sainish wrttincrwas surpassed* in both the

t 1

fall (06 percent passing) and in, the spring (100 percent passing).

,

Mathematics
4

Sixty-nine percent of the students taking teacher-made mathe-

matics examI4at1ons in the fall passed.- The proportion of students

+

...

passing increaSed with grade from a low of 62.2 percent in grade 9 to 0

a high of 95 percent in grade II.



Sixty-three Percent of the students taking teacher-made mathei.

matics examinations in the spring passed. The proportion of students

passing increased with grade from a low of 55.2 Percent in grade g to a

high of 87.5 percent in qracje 11. F

The criterion of a 65 percent passing rate for students taking

the Spanish High'School Equivalency Test in mathematics set_as the

program objective was surpassed in both the fall (80 percent passing)

and the spring ,(68 percent passing),

10\,

Science

7

Eigh61-foir percent of the program students passed teacher-made

scien examinations in the fall. The prOportion of students passing

increased with grade from a low of 25 percent'in grade 9 to a high of

88.2 percent in grade 11.

Eighty-eight percent of the program students passed teacher-

made science examinations in the spring. The proportion of students

passing ranged from a low of 85.2 percent in grade 10 to a high of lnn

.percent in grades 9 and 11.

Sodal Studies

Fifty-'six'percent of the students passed teacher-made examina-

tions in social studies in the fall. The bassinq rate ranged from a low

I

of 37 percent in grade 9 to a high Ipf 64.9\percent in grade 10.

_Sixty-seven percent of the studen s passed teacher-made social

stgates examnations in the spring. The pas ing rate increased with

754-
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aI.

grade from a low of 46.2 percent in grad; 9 to a high of 88.9 percent in

grade 11.

In general, in all of content areas there appears to be a

positive relation between grade and student performance: the higher the

grade, the higher the percent passing.

Content-Area Subjects Tatight in English

Ninety-six percent of the students passed teacher-made examina-

-tions in content-area courset tauqht in English in:the spring.
Eighty-

.

six percent of the students passed mathematics examinations ind 100 percent

of the_Atudents passed examinations in c4renCe and social -studies..

Attendance

the average attendanc0 rate of program students surpassed the,

average school-wide attendance rate by 21.7 percentage,points.
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VII. CONCLUSIONS AND RECOAMENDATIONS

Tke comprehensive goals and objectives of project RAM) were

formulated to address the numerous problems encountered by yobilg Spanish-

speaking immigrants of lower income families. The immediate linguistic,

cultural, psychologiCal, and educational problems of these students stem

from large-scalesocial, economic, and political conditions. Their needi

are overwhelming in many cases. The program's emphasis on basic-skills

./'
development in the native and the second languages has offered students

the possibility of completing high school requirements for graduation,

or the preparationjor a high school equivalency diploma. 'iThe beginning'

L_
of career infusiOn intoRcourses, with its future potential as an actual

course of study in career awareness, offers more possibilities to students

interested inqbreas other than higher education.

The program's history and organization within the school have

resulted in fupy-deVeloped E.S,L. and bilingual courses of study. Great

strides have been made in student placement and programming, curriculum,
/-

and materials. The instructional staff (professional and paraprofesiional)

are competent, committed, and enthusiastic. Ihey express an interest io

and have high expectations for the students whom they serve. They

cfbate -in in-service, program-sponsored training activities and pr4pare

and adapt materials to meet the diverse linguistic and academic needs

of student;.

Guidanccservices provided by one full- and-one part-time coun-

sel.or supported by tAx-levy funds con'centrated mostly on academic advisement.

,
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Guidance counselors were assigned all bilingual students, including 250

program students servelkhy Title VII and 575 served by tax-levy. The

psychological and guidance services needed, according to quidance.and

program staff, seem to be greater than those the program can provide at

present. These needs may be expected to increase along with the enroll-

ment of new arrivals who have little, if any, prior schoolingl

The.parental involvement component is another strong feature.

The program has been more,suCcessful than the,school as a whole in

establishing home-school relations and securing parental participation.
.\

and support in school affairs. It is continding effortS in this area.
/

Attention might be focused on the aspect of parent education,.which was

said to be in need of strengthening.

Indicators such as student enthusiasm, attendance, and participa-

tion in curricular and extracurricular activities were alsO very positive.

Project RACOP wai -found to be in healthy condition. The intent expr

_by staff and students to work together to imp;Tive the program suggests

that the program may not only overcome some existing problems hut also

generate unanticipated and positive results.

RECOMMEN0ATIONS
-

a

The following suggestions.are based on: a program review con-

sisting of four days' sit visits in which the evaluator interviewed the
mo

,

.school prfncipal, assis t principals, project director, staff, teachers,

irgui.dance counselors, p ents, and students observations of four classes;
m

and review and analysis of relevant documents, records, and student

achievement and attendance data.
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I) A collaborative process involving department and program -

directors, teachers, and technical assistants might be undertaken to

review, revise, and plan systematically the folloiving:

Spantsh and English will be used to teach Content

while deyeleping both languages. The decision
regarding what language to use may be made on the

basis of:

time - proportional time allocation made for each
language;

space - designated areas, such as labs or.learning centers;

subject cultural relatedness of subject and students'
4. 'mastery of concepts in the subject area;

topic - degree of students' familiarity with and mastery
of cc:Incepts related to topic;

function within the lesson - to open, review, direCt",

present new vocabulary, verify -understanding,
assign homework, praise/reward, and/or "

regulate behavior (discipline);

--how E.S.L. may be taught in order to enhancg ohceptual

development and achievement in the content TrIas.

Melhodologies for this approach.may progress as follows:

fromthe use of subject-area vocabulary to introduce
present-tense forms of verbs;

to simple descriptions and comparisons which\ may increase

in complexity to introduce other tphses, adjectives, and ,

pronouns;

to 'the teaching of higher order language structures in

E.S.L. reading and writing (using mathematics, soience,
and social studies topics);

--how offerings will be diversified sufficiently in order to
meet a linguistically and academically (highly) hetero-

geneous population. One approach might be to separate

classes of the same E.S.L. proficiency level by native
language and academic proficiency. If this is not viable

due to insufficient numbers of form classes,

then grouping within the sa e-E.S.L. le el class will be

necessary.

'"
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1

A plan using such an approach would serve to teach English

focused on school '(and program) purposes by providing mutually reinforc-

ing instruction in the native and second languages.

2) The process of planning and formulating instructional

strategies may he preceded by an assessment-of teacher training needs'

and followed by in-service training workshops and college cOurse at-

tendance related to identified needs. Theworkshops and courses should

encompass the major areas of teachers' professional and practical needs

related to bilingualism and culture in education.

3) Planning and tmplementation of a bilingual instructional

and staff development program benefits from a process of teacher obserya-

tion, need identification, and observer feedback. This process might

be conducted by program staff who are responsible for:program outcomes.

If these staff members may not function in supervisory roles due to

their positions in the organizational strUcture, then alternative arrange-

ments would need to he made.

4) Monitoring tOacher performance in order to provide for

their professional needs and ultimately improve,instruction, may be

achieved through the existing r a revised form of the organizational

structure for supervision. Und r the existing structure, the director,

who ts not a supervisor of prog amHteachers, may he authorized to observe 3'

program teachers accompanied by the respective department chairperson.

Another approach might be to re ise,the Structure hy creating a depart-

ment or a mini-school (organizat onal unit) of bilingual education

-59-
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directed by an assistant principal authorized to observe bilingual;

E.S.L.,and native-language teachers.

5) Given the program's effort toward the development of career

infusion in courses through staff training, curriculum in this area is

now essential. There is a need to acquire currigula developed hy (and

for) projects serving special populations 'or to develop them with existing

program resources. If they can not he acquired in the students' native

language, English-language materiePor curricula may be adapted. The

outcome, however, shgeofil be an integrated career education component im-

plemented as originally conceived.

6) Given the results on the Prueba de Lectura in Spanish read-

ing, the test shouldrhe reviewed to determine its appropriateness for

students of varYing proficiency, iri Spanish, instruction in this area'

should he monitored to determine.how it relates to the skills measured

by the test, and materials usedin th'e 5panish courses should he reviewed

to determine how they relate to the test objectives.





121a.30 (e) EVALUATION PLA

1. Appropriateness of Design

2. Design Content:

a) Assessing attainment of all objectives

b) Data collectiom instruments

c) Data Analysis procedure

11) Time schedule

e) Sta f responsibilities

3. Comparison Procedure

4. Identification of Non-Participants

5. Sample Procedures

6. Data

7. Data

8. Time

Collection and Analysis

Use of Improvement

line for the-Evaluation of the Program

:AL

9. Entry Exit Time Line

123a (e) EVALUATION

George Washington High School

New York_City Board of Education.

that follows has been developed in

is under urisdiction of the

lè

Therefore, the-evaluation design

consultation with the Office of
.14

Educational Evaluation of such agency.' Our program is bound by the

rules and regulhtions governing that agency and the evaluation Design

that follows will reflect compliance with the rules and regulations.

The final evaluation of the program will be conducted by independent

consultant assigned by the office of Eduq,ational Evaluation./

4
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The evaluation report Of our first yeir of funding submitted already

to OBEMLA is fairly accurate with eiception made of very minor

points and lects the general quality of our program. One asliect

stressed in the.report among others,jis the fact-that our program,

being only in the first year of Tie& VII funding at the time of

submission Ok-thi-s proposal looked more like a program that has

been in existence for several years to the eyes of the evaluators.

We have done and continue to do every effort to manage every

Title VII dollar carefully,and to provide evidence of our program's

accountability.

EVALUATION PLAN

The evaluaticip plan will consider the project'S instructiOnal

non-instructional and training objectives, outlined below:

INSTRUCTIONAL'OBJECTIVES

OBJECTIVE t ,

0
4

An estimated 65% of all students enrolled in the high school

equivalency preparation classes will be able to pass the High

School Equivalency Examination in English or.Silanish and-441l re-

ceivp a G.E.D. diploma

(i) Instrument:

High'School Equivalency Examinati n in English or Spanish.

(ii) Daia Analysis Procedure:'

Tabulation of results:, calculation of percentage of re-;

Osults passing, and comOhrison with the criterion level.

80



(iii) Time Schedule

ar) Dates of testing - ongoing

b) Data collection date: June 1982

(iv) Number of students tested:

a) TreatMent: All students.in high school equivalency,

preparattion classes who are preparedto take the test.'

b) Control: not applicable

OBJECTiVE 2

An estAMated 50% of the students participating in the,dropout .

program. will become mainstreamable, into either the bilingual pro-

.t -gram or the regular program at George Washington High School.

(i) Ilitrument:
School Recogds

(ii) Data Analysis Procedure:

CalOulation of the numier of students mainstreamed as a-

percentage of the 'total nuMber enrolled in the dropout
#.

prevention program, ana comparison with the criterion leve.l.
.

(iii) Time Schedule:

a) Data Of mainstreaming-:
January 19824 June 19.82 into tile biliniva or regular
academic program.

4,1o0 Data collection date: June 1982

, (iv) Number of studens tesied/ 4

I

1. TreatMent: All students in the dropout prevention

<program

11.
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(V) Control: Not appliftble

OBJECTIVE 3

giudents participstiing'in the high school,equivalency pre-

paratioh classes for one full year will increase their level of

reading ability'by ari increment of .05 level of t_yistical sig-
.

niTicance as me red by the New York City Reading*Test ( P.S.E.N.).

(i) Instr ent: 4

.1

New ioriC City Reading Test ( P.S.E.N.)

Data Analysis Procedure:

Correlated t test will be p formed for each grade/test

T e Schedule .

a) Dat of Tee g:

, Pre-teSt, October 1981

Post-test April 1982

. 0) Data Collection Date:
JUne 1982.

a) Number of students tested

1) Treatment:iStuglents enrolled for,the'entire year..

2) Control: Not -apioltakhe

OBJE /NM 4

An estimated 65t of students enrolled in .individualizetatathe-

matics will be able to pais priterifn.referenced tests based on skilpi
V*

tested on 'the G.E.O. examination. It is projected that.students.will

be tested at least once a month.



(i) Instrgment:
4

,
n_ata Ana1/119 Procedure:

1

Teacher prePared criterionreferenced tests.

Tabulation of the number of'Objectives mast red fOr each
.

student; comparison of individual achie4bmen with the

critericon leve1.7.,per. student. Calculate the totar number

of stu&ts meeting,the objectives as a percentage' of'

- the to 1 number enrolled.
,

'(iil) Time Sc edule:

(iv)

a) Dat $ of testing - ongoing,
1

b)Dat collection date - June 1982

Number f students tested:
%

.
.

1) Treatm
.

ent: All students ip,componedt I and II
\

.

i

2) giontron: Not applicable.
-

. OBJECTIVE 5 /
. .

,.

An est4ciated.,.;55% the studentS enrolled in English iss
%

a
v .,

1

. . 4,... %

Secondanguage wi ). b# able to master 10 or more objectiyeson

a po',S1 test, 1t3t4on1n the same fevel Of the Criterion efer-
, 41

-enced liEn21.42AjyrItt (C ST). ~

/..1 Dropout Prevenion PrograM
st

II- Ugh/School Equivalency Program .

4

. / .

thi College-/Qarer Orientation ProgaM:
,

1

11), Instrument:,

I4Criterion Refe,renced English
,,-

Syntex .1"est

itVel I, -II, III :

4

4



(ii) Data Analysis Procedure:

Tabulation of the number .of Objectives mastered for. each

student; somparison of individual achieVement with the

criterion level of 10 objectives per student. CalcUlate

the total nu/Tiber of siudeAs meeting the objectives'as a

percedtage of the total number enrol:led.

(iii) Time Schedules:

a) Dates.of Testing:

Pre-testi .September 1981

Post-test May 1982

-0L

b) Data collection' date: June 1981

1 (iv) Number of Sttdentl'tested

1) Treatment: StUdents enrolled in coMponents I and II.

2). Control - Not !applicable

Ine

-*

OBJCTIVE 6

Students receiving, a lfuJ.1 year of instruction will increase

their performance on ithe Apropriate level of the Prueba de

Lectura at the .05 ldvel of Statistical Significance.
. i

I

Instrument:

$Prueda deLectura, rgvdt III

(ii) Data Analysis Procedure:
,

A correlated t est will be performed for eaqh +grade/test

:7

(ii

Jube,1982.

(ill.) Time Schedple:

a) 6ates of teSting: Pr'el-tet:September 19:e
P,ost-test: May", 1982 Z
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) Data collection date: :June 19e2

(iv) Number of Students tested: ,

1) Treatment: Students enrolled in.Spanish reading classes

(Components I and II).

OBJECTIVE 7
-

An estimatedN65% df the students enrolled in the colle4e/cireer
k..

otientation program (10th, llth andl2th grade bilingual students)

will be able to pass the New York.State Re7is-Competency Test\

in English (Reading and Writing) and mathematics and receive a

reguiat\hrgh school diploma as a result of Specialized instruction

receive .
--

(i) In trument:

41.

./L 1 New York, State Regents Competency Tes in English and

Mathematics

'School Records

(ii). Lta Analysis Procedure:

4. Review test outcomes and student records; calculate the per-

centage of students passing.

(iii) iMe Schedule:

1) Dates of testing: January 1982
June 1982,

0

) data collectioridate: ,74une 1982

(iv) Number of Students,Tested

1) Treatment: Students Denrolled in'the College/Career

orientation program (Component III).

2) Control: Not applieabla.

/ 1
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,NON-INSTRUCTIONAL OBJECTIVBS

OBJECTIVE I

Attendance of each student in the high school equiiralency compo-

Inent will improve by an estimated 25% minimum.

\(i) Instrument:

Attendance record6

(ii) Data Analysis procedure:

Relliew attendance records upon entry into the'program and at
41

the.end of the school ydari calculate semester and annual days in

1980-81 sChool year iiirtompare them with actual student attendancr('>

(iii) Time Sched
o

1) Dates ongoing

2) Da a collectio0 date: June 1982

nts

a

-(iv), Number of Stude

1) Treatmemt.:
,

2) Control 7 Not 4pplicable

OBJECTIVE 2

Students in. comPWents

V

I and II

lin estimated 80% of the participants in the high school equiva-

lency and college/career ,orientatioh components will apply for

ppst gridu te studl, either at college or'vocational school, or

will appl* for jobs.

An esLLs.ted 65% of applying s udents wit% be acceptdd and

placed.
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(i). Znstrument:

School reco ds, interviews and applications

(ii Data Analys.g Ptocedure:

4

Tabulation

applying a

Time Sche

1) Dates

2) Data c

Number cif

f results,calculation of percent e of students

accepted, and comparison with t e criterion level.

ule:

ongoing

llectiolk_date: June 1982

Students

1) TreatMent: Students inComponents I and

2) Control: See comparison page 94

T INING OBjECTI

S aff Developmen

0 JECTIVE

.An es.04mat d 40% of the staff will be invol ed in other than

iversity, courses

prof ssion 1 workshops and/ or conf4rences.

-140

( ) Instr ent:

Staff devel pment records.

) g2ata AnalySiseP ocedure:

in-serviceitraining,including college and u

Review staff development records (college/university courses);

caldOlate the percentage of s.taff members who are partici-
.

pating..
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(iii) Time Schedule:

1) Dates - ongoing

2) Data Collection date: June 1982

(iv) Number of Participants

1) TreatmentAll
staff members participating

in'the pro,-

gram.

2) Control: Not applicable

OBJECTIVE 2

100% will be involved in in-service training such As adap-

tation and development of curriculum sutable for special_

bilingual classes, linguistic and cultural
winsitivity and

the attainment of expertise in the area of individualized

instruction.

(i) Instrument:

Program recordsA curriculum developed

(ii) Data Analysis Procedure"calculate
the percentage of staff

members involved in in-service training.

(iii) Time Schedule:

1) Dateb: ongoing

2) Data Collection dates: 4une 1982

(iv). Number -of'Participants:

1) Treatment:
All staff members participating

in the,

program.

2) Control: Not applicable
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Com arison to similar non-program s
aca emic bilin ual crcaram.

denta in atraditionally-struct rect

Since bilingual instruction for all studenta of lirllted English
*

proficiency (as measured by the Ilang age Assessment Battery) is

'mandated in New York City, no approp

found in the instructtonal areas. H wever, the performance of students

in each component of our program wil .be compared with non-program

students who meet the selection crit ria defined in section 123a.

late comparison groups-can be

(.b) (PP ) in the following man

As a result of participation in, he dropout prevention program
-

and the high;schoof equivalency progr m students will have sig-

nificantly lower diopout rate and a higher rate of attenidahdethan

similar non-program students at the .0A level of significance.

a) IpstruMent: School i-ecords (permanent records, attendance

. card, profile)

b)/-Data analysis procedure: Test for the difference between'

two independent proportions

c) Time schedule:

1. Dates - September 1981, January 1982; May 1982

2. Data collection - June 1982

d) Number of pupils tested:

1. Treatment - A sample of 25 students frdm each compo-

nents I and II

2. Control - Two'sample groups (25 Weach) of similar

non-program students
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Comparison to non-bilingual m

The performance of'progra

general school population pote

vocational placement. Such a

instreamed students

stuaents will be compared to the

tial graduates in the area of colle4e/

omparison is appropriate since the

provision of the bilingual program is intended to result in equal

educational 4portunity for L P children and ther'efore should result

in the elimination of differe ces in performance between LEP and

non-LEP.children.

% College/Vocational Placement

a

As a -result of participation in the program, the percentage

of students placed in college or vocational centers will be equal

to or greater than mainstreamed potential graduates.

a) Instrument: School records, interviews, applications

b) Data analysis procedures: Calculation of percentage

of students placed in colleges or Vocational centers

by the bilingual program and by the'mainstream program.

c) Time schedule:

1. Dates - ongoing

2. Data collection date - June 1982

d) Number of pupils

1. Treatment - Students in Components II and III

2. Control - All potential,graduates 1981-1982
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Evaluation Plan

The date o

improvements in

which may be us

a)

b)

c)

P
bata Use for Improvement

tained through the evaluation will contribute to

the operation of the project by providing information

ful in the following ways;

T. more clearly define the characteristics ol the
ulation being served, thereby making judgements-
ut the adequacy of the program for the entire
ge of'students possible.

provide information on the adequacy of the
ectives, thereby meeting modification of the
ectives possjble to reflect more realistic
ectations0

To identify problems encountered in the implement-
at on of the program,thereby identifying situa-
ti ns which need to be attended to and which May
help .explain project outcomes.

To identify areas of strength and weakness in
student performances, thereby identifying areas
which need review and/or modification; or further
support.

To
ob
ob
cx

To generate recommendations which may be useful in
making changes in-the program, thereby resulting in
program improvement.

To provide information which will be useful in in-
forming appropriate audiences,`thereby improving
attitude toward the program.
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